Significance of the Study
According to Borko, Elliott, & Uchiyama (2002) professional development is essential to individual teachers' growth as well as organizational change in schools, both of which are necessary for true educational reform to occur. They highlight the fact that transformations through Professional Development and the learning that they require are not likely to occur without support and guidance. At the same time, educational scholars such as Hammond (1990) have noted the inadequacy of existing support for teacher learning. Therefore, since IELTS is considered as one of the most prominent areas in the realm of ELT for which many teachers as well as institutions and private organizations feel the need to have more mastery in, turned into the focus of this study and aimed at providing the basis of professional development for these teachers.
Research Questions
Based on the mentioned purpose and significance of the study, the researchers put forward the following research questions:
RQ1. What are the main motivating reasons for Iranian EFL teachers to take part in programs aimed at developing professionalism (IELTS T.T.C in particular)?
RQ2. What are participants' ideas about the T.T.C course they took?
RQ3. Is there any significant relationship between IELTS T.T.C program and the influence teachers declare it might have on their professional development?
Research Hypothesis
To come up with reasonable results on the basis of the aforementioned research questions, the following null hypothesis were proposed:
HO1. There is no significant relationship between IELTS T.T.C program and the influence teachers declare it might have on their professional development.
Limitations of the Study
Like any other study, some limitations are imposed on this research. As the number of teachers who take part in such programs is pretty much few, and institutions which hold these programs do not out number and they are not frequently held, the researchers had to focus on this limited sample of teachers, thus the results would be applicable to similar cases and its generalizability should be applied with care. Moreover, personality factors as well as educational status are not taken into account. Also, as the results of the IELTS examination was considered to be confidential, the information was provided to researchers based on two broad categories (those who scored 5 to 7 and those got 7 to 9). Therefore, the exact score for each teacher was not known to the researchers. Besides, since the number of teachers taking part in this particular and other similar programs are too few, the teachers participating in this study, might not resemble, to a 100 percent, the community of EFL teachers!
Definition of Key Terms

Professional Development
As the focus of professional development in this paper is mostly shedding light on teachers, development, in this regard, refers to a general growth not focused on a specific job. It serves a longer-term goal and seeks to facilitate growth of teachers' understanding of teaching and of themselves as teachers. It often involves examining different dimensions of a teacher's practice as a basis for RESEARCH PAPERS reflective review (Richards & Farrell, 2005) . In this study, more particularly, it means teachers' own change in beliefs and teaching style as a result of taking part in IELTS training program which aimed at improving the aforementioned aspects.
Teacher Training
Richards & Farrell (2005) discuss the underlying definition of training as the one which involves understanding the basic concepts and principles as a pre-requisite for applying them to teaching and the ability to demonstrate principles and practices in the classroom. Training refers to activities directly focused on the teacher's present responsibilities and is typically aimed at short-term and immediate goals. Borko et al, 2002) . He also highlights the fact that, for professional development to cause changes in educational settings including schools, it should serve two purposes "it is both a strategy for specific, instructional change, and a strategy for basic organizational change in the way teachers work and learn together''.
Professional Development and Its Effectiveness
The very immediate effects of professional development is said to be observed mainly in changes caused in teachers' cognition, beliefs and practice as well as student learning Finally, it is also worth noting here that, the fact that all teachers need an advancement and increase in professional development/refreshment as a tool to better tackle the problems encountered in their daily classrooms, is an understandable and at the same time a potentially expensive one for employers and those in charge. But let us bear in mind that if you are one of those in charge of teachers' development and education, reflect critically on the issue that the need for personal development and professional updating remains a key factor if you aim at improving the quality of the education system, in which training courses stand as one of the most crucial steps to be taken!
Methodology
Participants and Setting
The participants in this study consisted of 30 EFL male and female teachers majority of whom (40%) 
Instrumentation
The means of gathering data in this research were of both qualitative (open ended questions) and quantitative (researchers made questionnaire) each of which will be discussed briefly.
questionnaire several times and necessary changes were applied accordingly. Afterwards, its reliability was estimated after piloting the questionnaire on 20 of these EFL teachers, using Cronbach Alpha which revealed a high degree of .902 reliability. The amount of time allotted for answering the questionnaire was 20 minutes.
Open-Ended Questions
In order to come up with a richer and more profound data and also to answer the first and the second research 
Procedure
As for the T.T.C program to commence, all the teachers who participated in the study were asked to take part in IELTS sample examination in order for the instructor of the program to adjust his level of teaching as well as the way he approached the program! Once the exam was taken by all the teachers, they were divided into two groups, those who managed to get 5 to 7 and those who could achieve above 7 to 9. Next after this, the T.T.C program for both groups was commenced by the same instructor, at the same hour, same place and with the same duration on odd and even days. The program largely focused on familiarizing teachers with the most effective ways of teaching the four skills needed for IELTS program namely as Writing, Reading, Speaking and Listening. Next after this, a researchers-made questionnaire was designed which asked teachers about their opinions with regard to the program they had attended.
Data Collection
The IELTS T. 
Data Analysis and Results
Once
RESEARCH PAPERS
Qualitative Data Analysis
With the aim of answering the first and the second research Table 1 indicates the responses the participants revealed in this case.
As Table 1 Table 2 .
Based on the presented results, about half of the teachers (58.30 percent) believed that, once they took part in this program and it was over, a significant change occurred in their teaching style, and some of the changes they could observably notice in their teaching style were as follows:
· How and when to teach skills and sub-skills.
· Being able to manage students' behavior in the classroom.
· Examining new methods of teaching.
· Assessing students' progress better than before.
· Deciding on what I am going to teach in the class. The relation between their performance on the questionnaire and other factors including their English proficiency, and teaching experience were also estimated. The results are shown in Table 3 . Table 3 exhibits that 18 (60 percent) of the total participants of this research declared that, this T.T.C program has been "influential" with regard to their professional development.
Quantitative Data Analysis
And 11 of these teachers (36.07 percent) considered the program as "highly influential" and there was no teacher placed under the category "not influential".
The data in Table 3 Table 4 .
The Pearson Chi-Square value in Table 4 teaching experience, the probable relationship between the two was estimated. These teachers' teaching experience ranged from less than 2 years to over 8 years and they were categorized accordingly. The results are depicted in Table 5 .
As Table 5 shows majority of these teachers had a teaching experience of 2-5 years (40 percent) which were mostly placed under the category "influential". Next after this, the teachers who had over 8 years of teaching experience (30 percent) topped the chart, most of whom, once again, believed the program to be "influential" for them. The significance of the relation is depicted trough Chi-Square test in Table 6 .
The Pearson Chi-Square value in Table 6 is 11.479. Its
Asymp. Significance (two-sided) is .075 which is smaller than Pearson value. Thus, there is a significant relationship between the influence of the T.T.C program and teachers'
Teaching Experience.
As another further finding of the present study, it is worth mentioning that, the same process was carried out to check if the program being compulsory had any relation with the program being considered influential. Surprisingly, almost all the teachers, 26 out of 30 (86.70 percent), claimed that, they had taken part in the program because of their own personal will and not because it was compulsory and accordingly these 26 participants were placed under the category "influential". Moreover, Chi- significant relation between taking part in teacher education programs in general and this IELTS T.T.C program in particular and the direct relation teachers believe it possesses on their professional development in general and changes in their teaching style and perspectives in particular.
Discussion
According to the data analysis and illustrating the results 
